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Teaching Non-Native English Speakers
Building Blocks of Culture

· Individualistic vs Collectivistic:

Group work in a collectivist culture involves all students working together on all parts of the project while in an individualist culture each student works independently on a section of the project. 

· Universalistic vs Particularistic 

Is the focus on the rules or the relationship? Rules are flexible, negotiable and situational in a particularistic culture. Students from particularistic cultures may try to negotiate grades or assignment deadlines not realizing that we see these as ethically non-negotiable.
· Monochronic vs Polychronic (Time)

Time is money or time is information? Deadlines and arrival times are not as rigid in polychronic cultures. People cluster rather than line up when waiting. 

· Internal vs External (Locus of Control)

Activism (internal) or acceptance (external)? Who is in control in a situation? Internal LoC cultures believe they are responsible for their own success/failure while external LoC cultures attribute fate/God/luck to their success/failure.
· High/Low Power Distance 

Are unequal distributions of power expected? Are students expecting to be passive recipients of knowledge or active participants? Are they expecting professors to ask for their opinions or expecting the professor to tell them what to believe? 

· High/Low Context (Indirect/Direct Communication Style)

Do people say what they mean directly or imply it? How much reading between the lines is required?

· High/Low Uncertainty Avoidance 

How rule orientated is the culture? This is not about measurable risk. A high uncertainty avoidance culture accepts measurable risk but does not to change course without a new fully structured plan in place. 

Citation: Storti, C. (1999).  Figuring foreigners out.  Yarmouth, ME:  Intercultural Press.

Classroom Recommendations

· Invite non-native speakers to first office hour.
· Pace and size assignments—especially reading assignments.
· Allow students to record lectures or take pictures of slides.
· Consider lecture summaries, writing key words/assignments on the board or using PowerPoint. It helps non-native speakers to see and hear.
· Don’t take American-ness for granted and assume knowledge about pop culture, understanding of slang or idioms.

· Consider how you guide class participation: Are non-native speakers getting a chance to talk?

· Encourage non-native speakers to think of questions/comments in advance or provide discussion questions to prime them.
· Start class with a think-pair-share activity or appoint a discussion leader each week.
· Consider how you structure group work: mix native and non-native speakers.
· Build empathy: Find ways to have students be the “other” and work together. Find topics they both know little about or have misconceptions about.
· Provide guidance about how sources should be cited. International students are often not familiar with citations or understand that not citing will be considered plagiarism. 

Writing Assignments

Three Writing Dimensions: 

1. Content—generally the most important. Can you read for content?
2. Rhetoric/Organization—generally the second most important. Is the paper structured logically?
3. Grammar/Word Choice—the hardest for non-native speakers to perfect. Does it interfere with your understanding of the paper? Are you grading for grammar?
Questions to Consider:

· Will you hold non-native speakers to the same standards of writing as native speakers?

· Will you grade for grammar in a non-English class? 
--Most non-native speakers will not produce an error free paper.

Grading Tips for Writing Assignments

· Distinguish between global problems and micro-level errors. 

· Read for content first then read for surface errors.
· Provide models for assignments.
· Spend class time generating ideas and providing feedback on drafts.
· Require/encourage writing center for each paper and give students time to do this.
· Consider focusing more on content and rhetoric; unless grammar truly interferes with understanding, be charitable.
· Provide short, focused feedback—don’t mark every grammatical error.
· Find a strategy you can live with.
Citation: Redden, E. (2014, December 1). Teaching international students. Inside Higher Ed: https://www.insidehighered.com/news/2014/12/01/increasing-international-enrollments-faculty-grapple-implications-classrooms
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